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Hi!

I hope everyone is well, it's lovely to be in touch. We hope you're able to get out and enjoy this lovely

weather (safely of course!). We've all been through an unbelievable 18months, time to recharge those

batteries. 

Such a lot has happened and, with your help,  NADSL has come a long way already. Our network is

growing steadily and we are getting noticed.  We hope to work jointly on a project with the Ann Craft

Trust in the next few months - keep an eye on your inbox for news on this.

Huge 'thank yous' to our contributors for this edition. Hearing from you, your challenges and

celebrations are why NADSL came to be. We value your commitment, your work and your care. Keep

doing what you're doing, it is truly making a difference.  We hope to hear more from you over the next

three months, if you have a story to share please, email yvonne@nadsl.co.uk and we'll pop it in our

Autumn (!) News.

Thank you also to those who showed interest in contributing to the review of children’s social care. It's

all a little quiet on this subject at the moment but I'll keep you posted on developments.

Since the last 'Network' we have gathered together the data from our survey on CPD. As of June 2021

(the survey is still open on the website), 86% of respondents stated they would like to see regulation of

safeguarding training and consultancy to ensure high-quality standards.  As a result, NADSL has

developed an impressive quality-assurance system that helps independent service providers

demonstrate their commitment to high-level safeguarding provision. Those who achieve NADSL

Approved status will, not only have a trusted position in the marketplace but they will be able to

guarantee expert, qualified and accountable practice to their customers.  Everyone benefits, providers,

safeguarding leads, managers and, children, young people, and adults at risk. You can learn more

about getting approved by NADSL here -  Approved by NADSL. We're so excited to be able to provide

this service in response to our members' needs. What's more, we plan to add a register of NADSL

Approved providers to our website which will offer a valuable, high-quality resource to our members

and visitors.

We are so pleased that safeguarding leads are able to access support when they need it. We've

received some truly inspiring and interesting questions that are prompting us to 'dig deeper' and provide

additional resources to help alleviate safeguarding challenges eg Sexual violence and sexual

harassment between children in schools and colleges - GOV.UK (www.gov.uk),   the aftermath of

suicide, helping non-verbal children to communicate abuse (please see Kev's article on page 9), dealing

with allegations against staff, and much more. 

We have much to do, together. 

We've had a great
response from managers

about NADSL
Safeguarding Supervision

and are hoping to
increase provision soon.

NADSL Approved is being
extended to

accommodate
independent

safeguarding supervisors.
Interested? 

email
approved@nadsl.co.uk

Good News for DSLs

mailto:review.childrenssocialcare@education.gov.uk
https://www.nadsl.co.uk/wp-content/uploads/2021/06/Approved-by-NADSL-6-for-website.pdf
https://www.nadsl.co.uk/wp-content/uploads/2021/06/Approved-by-NADSL-6-for-website.pdf
https://www.gov.uk/government/publications/sexual-violence-and-sexual-harassment-between-children-in-schools-and-colleges


Children, young people, and adults at risk deserve the best 
safeguarding support there is. 

 If you are a safeguarding supervisor, trainer, or consultant you can
demonstrate you are 'the best' 

by becoming
 

'NADSL Approved'.
 



 We are now requesting that all staff watch a 15-minute webinar on
‘Access Awareness in a COVID-Secure Environment’ which I have
created, and I am in the process of finalising ‘An Introduction to
Safeguarding Awareness’ for all theatre staff in our organisation. This
identifies the basics of safeguarding and key definitions, the policies
and procedures to follow (particularly in the way of reporting
concerns), and the chance to apply their learning to real-life scenarios.
I’m looking forward to trialing this in some of our venues over the
coming weeks and working from staff feedback to ensure that it’s
relevant and interesting for all. I’m happy to discuss this further with
any members if they’d like to find out more.
Many thanks,
Meg".

Safeguarding: On the Front-line

"Once a month Bucks Carers offer face-to-face
appointments at college with students who may
be struggling in a caring role.

Students are able to independently book an
appointment through the college app or through the
well-being team.

Working together with Bucks Carers has helped to
identify young people who are struggling and
appropriate support offered".

We have received some wonderful feedback about the
scheme:

"The support offered by BCA to young carers is as far
as we are concerned, Gold Standard. You have been
incredibly supportive of our service and have really
helped facilitate our meeting and supporting young
carers"

Megan Conway

Estella Roberts

You can contact Megan via askus@nadsl.co.uk

“In Theatreland we’re currently working hard to get

our venues reopened safely and successfully! I’ve

been able to take this opportunity to introduce new

training requirements for staff across the

organisation, with new online platforms being

created to monitor when this is completed. 

Megan is Group Access and

Designated Safeguarding Lead for

the Ambassadors Theatre Group. 

Designated Safeguarding Lead 

BCA (Berkshire College of Agriculture)

Would you like to find out more? Estella can

be contacted via askus@nadsl.co.uk or

Berkshire College - ring 01628 827531



"Some of you will remember, back in March, we saw the launch of the

Everyone’s Invited website.  ‘…a movement committed to eradicating

rape culture’ was how the website invited brave individuals, to share

their testimonies, both current and historic, with the world.  The

website is still active to this day.  On the afternoon, of the 28th of June,

they had amassed 51,060 testimonies, nearly 3000 of them, from a

secondary or a primary school.  As I sat in an Andrew Hall webinar, a

couple of weeks ago, where he unpicked the finer details of the report,

I was left feeling that there is still a lot more work to be done.  Any DSL

will tell you, it never stops, continued vigilance is important, and ‘Seeing

around Corners’ the title of the book I am currently reading by Rita

Gunther McGrath is proving invaluable advice at just the right time.  I

decided that the safeguarding CPD I was planning for staff last week

Wednesday 24th June would have to change and we would need to

unpick this rapid review for ourselves and the pupils that we serve.  I

shared the aims with staff.  The aims were as follows:

• To understand why there was a need for the Ofsted review and some

of the findings

• To review how our current curriculum offer supports our children’s

understanding and awareness

• To reflect on how our current curriculum offer may need to develop

so that our children are even more prepared for their journeys beyond

our school

As we dived further into some of the details from the report, I could do

nothing but begin to thank the brave individuals for sharing a part of

their stories.  It became clear to me that we, the professionals,

parents/Carers, were not keeping up with young people’s

interpretations and language related to this type of abuse, and in fact,

how many others?  I never shy away from delivering accurate

safeguarding CPD and had no discomfort sharing with staff some of

the words I had researched that young people are using amongst

themselves.  They were very different from the language I have been

reading about in articles, government guidance, and books.  So I ask

the question again.  Why does it appear that we are miles behind

young people when it comes to peer-on-peer sexual abuse and

harassment? Furthermore, what are WE going to do about it? 

Have you seen the NADSL
Rape Culture resource? You

can find this and other
information in the member's

section 
(5-minute focus) 

   National Association of Designated Safeguarding Leads

Kathy-Ann
McClean Why does it appear that we are miles behind

young people when it comes to peer-on-peer
sexual abuse and harassment?

Dilemmas, Challenges and Conversation

Regional Coordinator: London



 

Many DSL are busy sending out letters to feeder schools or other schools

asking for children’s child protection files, well from the number of letters on

my desk it feels that way.

 

 Every school has a different interpretation of what this means. Some send an

email or do a CPOMS or My Concern transfer. Others send a long and

complicated form. Some do it now ( however I have never understood this, as

what happens if the child changes their mind? and, is this ok from a GDPR

point of view?), others wait until the first day back when they know that the

student is with them. However, what is clear and consistent is that every DSL

knows they need to request and send the safeguarding files when transferring

schools. 

It's in our bible, the KCSiE. 

 

But I am writing this piece because I am concerned about a gap. One that I

think students are falling into a lot -  home education and the transfer of files.

I still have a file from a student who left in 2019 to be home-schooled. The file

is fat. When he was leaving I felt very concerned so did a MASH referral and

filled out a lot of information but obviously, I could not attach the file. I have

no idea if he is with another school now, but no one has asked for the file.  

Why not? 

 

I had a student join me last year who had spent the last 3 years being home-

schooled. It was obvious there was a reason why she left her old school and Dad

was very honest and told us what had happened. But he did not give us consent

to contact the old school………I checked that I needed consent and was given

conflicting advice. My local board informed me that I should try to encourage

Dad to give us consent but no, if I did not have consent, then I could not ask for

it. My local home-schooling contact informed me that I could override this and

speak to the school. 

But what I don’t understand is why has no one has been adding or looking at

the file for the last 3 yrs. 

I am not suggesting that all pupils who are home-schooled are at a safeguarding

risk but they could be.  And if they have left a school, they may have a file, and

if it's stated in the KCSiE that we have to transfer files between schools, why is

home-schooling able to be the missing link?

 

Is this something that others are experiencing, should we be pushing for it to be

mandatory? The beauty of the NADSL is that we can share experiences and

concerns like this and join together with a voice. 

The Transfer
of

Safeguarding
Files

Ceri Stokes

NADSL Response

Thank you for highlighting this
safeguarding practice issue.

Your questions instigated
interesting discussion within

the team and we are very keen
to hear from other members

on this important subject.
 

We have developed a
flowchart around good

practice and what should
happen in this situation. We

hope it helps to guide
practitioners and to bring

about change. 
If you would like to know more

or to contact Ceri about her
question please email

askus@nadsl.co.uk 





 This paper should be read in conjunction with the joint

independent briefing that has recently been published by

the Department of Health and Social Care setting out the

importance of transitional safeguarding within adult

support services (click on Gov.uk logo here). 

We welcome the briefing from the DoHSC as Transitional

Safeguarding encourages a shift away from age-determined

boundaries that can be overly rigid and can mean for some young

people cases being closed as they turn 18 despite the need for services

continuing. The purpose of this paper is to encourage agencies to have

discussions and dialogue to think differently about how we support

children and adults whose needs have not yet been identified, how

many children and adults have become involved with the Police and

the criminal justice system, yet their unmet needs have not been fully

understood and what has been the outcome? Are we delivering the

right level of support at the right time and in a manner that is

compatible with the cognitive ability of those needing support? Are we

focussing on chronological age rather than ability and do we regularly

consult with those agencies who have the necessary skill set within

their teams to help? Too often in the children’s services environment

we use a child’s chronological age as a basis for assessment and expect

children to reach developmental milestones based specifically on their

age rather than their individual circumstances. However, the United

Nations and the WHO both understand that the definition of

adolescents to include persons aged 10-19 years and youth as those

between 15-24 years. The latest neuroscience research into the

adolescent brain has indicated that brain development continues until

around the age of 24, yet conversely, in the UK we still regard children

as reaching adulthood at 18 with expectations of adult behaviour

occurring at this moment as well. In many areas services for children

who are suffering from various forms of trauma in relation to abuse,

exploitation and neglect simply seem to cease at this crucial time in

their lives and many children’s services simply “close the case”

especially if there is no identified learning disability, in these instances

agencies can be seen to be blindly conditionally compliant with local

procedures whereby in reality “bridging the gap” between children

and adult services is what is really required. 

Chronological Age, Capacity and Capability
By Kev Murphy,

Safeguarding in Sport
Lead, NWG Response

Unit.



This change happens overnight, being a 17-year-old

child one day to expectations as an adult the next day.

For more context about how age had been used to

define children and their capabilities, we need to look

at how legislation and regulation have been used to

define age milestones. In the UK, The Children and

Young Peoples Act (1963) determined that when a

child reached the chronological age of 10, they would

be deemed to be responsible for any criminal activity

that they may have committed. Once a child is 13,

they can become employed to do part time work in

certain circumstances and they can have an account

on social media networks. When a child reaches 16,

the child can consent to lawful sexual intercourse,

leave home without parents/guardians consent and

enter a civil partnership albeit with

parents/guardian’s consent. 

At 17 a child can hold a driving licence, be

interviewed by the Police without an appropriate

adult being present and professional football clubs

can offer a 17-year-old a professional football

contract. At 18 the adult world beckons, you can vote

in elections, view adult sex materials, and purchase

alcohol in licensed premises as well as place bets in a

Bookmakers shop. All these age-related activities are

enshrined into British law and are purely based on

chronological age.

However, this sole focus on chronological age can

guide and influence professionals to make some

decisions based purely on age rather than look and

investigate other factors which could influence a

child’s responses, actions, and needs.

Many Serious Case Reviews (when a child is seriously

injured or dies) have highlighted that the capacity of

adolescents to protect themselves is often

overestimated by professionals. The NSPCC Child

Safeguarding Practice Review panel paper (2018

2019) identified that “optimism bias” was a significant

issue and in 32% of the rapid review cases it has been

evidenced that over-optimistic practice decisions

were made. A question we should ask is “are these

decisions being guided by the child’s age and

expectation of that age rather than their actual

capabilities and capacity to make decisions and

understand the implications of such choices”. 

Therefore, should all professionals working with

vulnerable children or adults start assessing their

abilities not on a chronological basis but take more of a

“curious enquiry” approach into their current capacity

to understand, their ability to process and retain

information and the professionals must also fully

understand what cognitive and emotional age the

children/adults are operating and functioning at.

Communicating with vulnerable children and adults

also requires close attention, if they are displaying

stressed behaviours be mindful that they may not be

able to process information that is being given to them

verbally or in written form and consider if they can

provide information as well, trauma can close down

parts of the brain, and this can sometimes be

interpreted as not co-operating or being difficult.

During times of distress the muscles in the middle ear

can contract and the focus can be on very low pitch or

high pitch sounds which can lead to

miscommunication and a lack of understanding which

can often result in poor judgments and assessments

being made. Communicating and assessing those with

vulnerabilities requires patience and understanding,

reaffirming with a person to ensure the question or

statement is fully understood is required and time is

needed for them to be able to fully process the

information that is being either asked about or given,

we cannot underestimate the importance of time and

active listening, the word “listen“ is a verb so it’s vital

that we listen to the spoken word but also listen to the

subtle nonverbal cues and behaviours that can often be

missed.

 



When we consider capacity issues along with sensory

and communication needs, we should not forget about

the impact of trauma on a child or adults’ ability to

function, make decisions and how they present.

Sometimes the symptoms of trauma can be mistaken

for a host of medical and developmental conditions

such as Autism, ADHD, ODD, conduct disorders,

substance abuse disorders and other similar

impairments. In order to help those assessing

children/adults, information from a variety of sources

must be obtained, when assessing children how many

practitioners contact educational psychologist about a

child’s learning abilities or to enquire about what age

they are functioning/operating at in school,

occupational therapists should be consulted with

regard to sensory and communications needs, so many

children may present as having difficulty learning but

has their auditory processing ability been fully

recognised or assessed, how many children have been

assessed by a speech and language therapist? So much

is not understood about this form of therapy, as it

covers a wide range of communication difficulties that

are often not recognised, gaps need to be filled in

before assessments and judgments are formed.

Learning Difficulties or Learning Disabilities. Children

and adults with a learning disability have legal status

and protections from the Equality Act (2010) and the

Human Rights Act (1988) and a right to services as

legislated within the Children and Families Act 2014

and The Care Act 2014. A question we pose to all

professionals is “who supports those with a learning

difficulty”? This question has recently been asked at an

Education Select Committee meeting in Parliament

with the MP for Ipswich, Tom Hunt, saying “we must

end the learning difficulties to prison pipeline”. Sadly,

quite often these children and adults labelled as having

a learning difficulty can go “under the radar” as their

needs may not be fully understood and in many cases

not identified. We feel that the term “learning

difficulty” is unhelpful when describing a child’s or

adults needs, at any point in our lives and especially

during the coronavirus pandemic we may all have had

trouble in learning, retaining information and

functioning at a certain level, however we will not all

be labelled as having a learning difficulty which often

has a negative connotation and stigma associated with

such a label.

Therefore, we need to be more focussed on those who

may not be learning at an expected level or at the same

standard as their peers, if we do not know or

understand what level they operate and function at

how can we develop appropriate interventions and

support programmes for those perceived to be

“lagging” behind. The threshold to request an

assessment for an Education Health and Care plan is

very low but access to services, resources and support

can be very difficult to access, especially without any

formal diagnosis, this is the area that requires more

investment in funding but also training and access to

specialist assessments.

Age is simply a time constraint, and a more in-depth

and insightful approach is required when working with

children and adults who present as learning at

different levels, particularly during times of transition.

We need to be curious about a child’s cognitive and

emotional age, their communication, and sensory

needs as all these characteristics are important in

trying to ascertain and understand their capacity and

capability to make informed decisions on a range of

subjects that will ultimately influence their wellbeing.

In Summary. Let us not always focus on age, although

we do recognise that some agencies are compelled to

by law but let us be more curious about the three C’s. •

Cognitive functionality. • Capacity to understand and

make decisions. • Communication needs. Are we

considering the sensory environment and the sensory

needs of the individual and are we listening with our

eyes and our ears, do we consult with those services

with the skill set and knowledge to help with our

assessments? Do you consult with local authority

SEND teams to utilise their expertise and experience?

And finally, we need to think differently about

labelling children and adults as having a learning

difficulty, we all need to exercise our curiosity to help

identify their unmet needs so support and services can

be developed to effectively deliver interventions at the

appropriate stage and when required.

As always, the team at NWG Network are happy to talk

to any of our members or colleagues about the

contents of this paper or the new transitional

safeguarding briefing. 

Kev Murphy 



Monday, 6 a.m, the phone pings with a text, "Really sorry I
won’t be in as I am unwell" (That's 4th staff member to call in
sick since Saturday Morning.
Panic sets in, not enough cover and this leaves vulnerable pupils
even more vulnerable. 
I’ll sort it when I get into work.

6.55 a.m. arrive at work and unlock the school, first things first,
make a cup of tea while the laptop fires up.
Go through the staff rota and see who can be moved where.

7.25 a.m. the headache has already set in.

8 a.m. staff start to arrive so I tell them about the changes
for the day and prepare as much as I can.

8.40 a.m. the pupils start to arrive, 2 decide that they don’t
want to come into school today and both head off in different
directions. Both angry and upset. The only way to deal with this
is close one gate and call for a member of staff to help with
one of the upset children. One child is now kicking and punching
me and the gate. The other children are going into school,
ignoring the behaviour as this is becoming the norm. (External
support is in place but it takes time for change to happen).

9.15 a.m. I receive a message to say that 3 children in the class
are running a temperature and coughing a lot. I say to call the
parents to collect them and their siblings and to arrange for a
PCR test. Child A is still kicking and punching but the time in
between is getting longer. Two of us are watching him now.
We get the pop-up pirate out to try and distract child A, we
start playing with the game, and child A comes to join in. 

It is now 10.15 a.m. and child A agrees to go to class.
I go to my office, 74 emails are waiting for me. 11 of them are
safeguarding concerns. through My Concern, I start to deal with
them and I get a teams call from one of the other schools in
the trust. "I have 4 concerns that I’d like to discuss with you…".
"Ok, of course…" We discuss the concerns and the other DSL has
actions to carry out. 

A (part) day in the life of a Lead DSL with 
wellbeing

 responsibilities.



It is now 12.30, I’m wading through the concerns and giving
actions to the other DSLs and staff.
2 more pupils are running temperatures and have a tummy ache.
Their parents are called and I decide to send a letter home to
all parents. I just finish the letter and the 'teams' goes off
again. Another DSL has something she wants to run past me. We
discuss the issue and I ask her to refer. 

My phone rings at 2.45 p.m. and it is the head of another
school in the trust, letting me know that she has emailed a file
across to me, that she would like me to read and give my advice
on.
I’m just going to read it now before the children leave for
home. The emails still keep coming in and my door should be a
revolving one. But everyone who comes to ask something, asks if
I’m ok, which is good. I’ll probably still be working here until
gone 6 p.m. and then I’ll be preparing for what tomorrow
brings.

I’m sure many of you have the same relentless days that I do. 
It’s the busyness that keeps me loving what I do!

Stay safe and well 

Mark 

A (part) day in the life of a Lead DSL with 
wellbeing

 responsibilities (PART 2).



Delyth Lynch

 

Delyth is Deputy Head (Safeguarding) and Mental Health Lead,

Wellington College

 

Delyth has been on the Senior Leadership Team at Wellington

College for 11 years. In 2018 she was awarded the BSA Research

Fellowship conducting her research on ‘Abuse in Boarding Schools,

probing into an area where there was little research or literature

available. Her paper won the National Research Award (2019) and

has received much interest from others in the field, with her

findings being cited at the recent IICSA inquiry. 

She is Vice Chair of Governors at a local prep school and also leads

the Bracknell Forest Independent Schools Designated Safeguarding

Leads group. Delyth speaks regularly on a variety of different topics

within safeguarding and education as well as student mental health

and was also part of the Government Advisory Group in 2015 who

produced the DfE Guidance ‘Counselling in schools: a blueprint for

the future’. 

VBA and LLC?
The anacronyms of a safer culture within schools?

 
In September 2010, I was one week into my new role as Deputy Head (Pastoral). A knock at the

door and the words “can I speak to you about a teacher?” became a career-defining moment and

one which has shaped the safeguarding journey of Wellington College over the last decade and

initiated two strategies that have had a significant impact on the safeguarding culture at

Wellington: Values and Attitudes Based Interviewing and Low-Level Concerns. 

 
In 2011, we commissioned the NSPCC to carry out an IMR of our

safeguarding procedures and policies. The only recommendation

suggested is considering the adoption of Values, Attitudes and

Behaviours Interviewing (VBA) when recruiting staff.  I was

curious and began working with consultant Kerry Cleary . Over a

9 month period, an extensive scoping exercise was undertaken

which involved speaking to large numbers of staff and students,

examining the College’s 5 core values - kindness, courage,

integrity, responsibility, and respect - and formulating a new

recruitment plan which incorporated VBA. Key individuals were

trained and the whole process trialled; we never looked back.

Feedback from staff – those newly appointed and those who

have served at Wellington for a long time – confirms that it has

had a significant impact on the quality and integrity of the

individuals we have employed. But what is it and how can it add

to the safer recruitment procedure in a school – or any

workplace -thereby facilitating and promoting a safer culture

within the organisation as a whole?

Following the Bichard Enquiry (2004)  there was a heightened

awareness of the need to ensure that processes for recruiting

people to work with children can be as robust as can be. Values,

Attitudes and Behaviours Interviewing (VBA) is a highly

developed selection tool developed by the NSPCC and allows

organisations to assess the alignment of individual and

organisational values so that staff can be brought into the

school who model the values and behaviours expected and,

crucially, will take action if they do not see them enacted. 

It is vital that a recruitment process in any school considers an

individual’s behaviour and their underlying motives and values

in order to identify whether they are suitable to work with

children. This has particular resonance in a boarding school like

ours; the students are vulnerable - they are living away from

home, often in a different country and rely on trusted adults for

their daily guidance and support.

 



By using a VBA to facilitate the gathering of more in-depth

knowledge about someone whom you are employing to work

within your organisation, specific questions pertaining to your

organisation’s values and ethos can be asked in order to gain

evidence of past behaviour with children or colleagues; you can

ascertain not only what they did but why they did it and how it

impacted on them and others. It allows you to gain a unique

insight into that person. 

Using Kerry’s expertise, we were able to create a more

sophisticated interview approach that built on the core tenets of

safer recruitment already in place. The College had, in 2010,

undergone an extensive community exercise in creating a set of

values that were reflective of the school and had collective

ownership. These values were then used to provide a robust

framework on which to develop interview questions and criteria.

Since its introduction, the process has been refined and has

evolved but the core principles remain the same, and the

interview model currently in place distinctly analyses the

interaction between the College values, a candidate’s values and

how the candidate would be expected to behave when

employed. Working off the principle that past behaviour is the

most accurate predictor of future behaviour, our bank of

interview questions and assessment criteria are designed to

draw out examples of past actions and using the SAFARI probing

technique (Situation, Action, Feelings, Analysis, Results, Impact),

information is gained about their behaviour, attitude and values.

In terms of the Johari Window model, VBA allows exploration of

both the hidden area by probing beneath what candidates

initially present and also the blind area by asking candidates to

reflect on their past behaviour and its impact on others in a way

that they have not have thought about or addressed in the past. 

In my BSA Fellowship Report (2019) I also highlighted several

other key factors which make boarding schools uniquely at risk

to potential abuse by individuals. Research shows that

interviews have a low predictive validity (0.2-0.3) (Taylor, 2010)

signifying that they are not a good indication of how someone

might perform once they are in a role. Using a number of

different assessment tools as part of the interview process

means that a candidate has various opportunities to

demonstrate their behaviours in different settings; the

advantage of this is that the picture built of an individual wishing

to work in your boarding school has not been painted “by

chance” and has been seen more than once. The inclusion of a

VBA enhances this process by allowing the interviewers to get

nearer to the true values, motives, and attitudes of individuals

but also seeks to draw out information from a candidate’s ‘blind

area’ – the area where candidates may be unaware of how they

act in different situations and under different pressures. The

Johari’s Window Model (Luft and Ingham, 1955) provides a useful

pictorial illustration of these different facets of an individual’s

persona. 

A practical 2-day training course has been developed in order to

train staff in the process thereby allowing a large organisation to

sustainably operate an additional layer to the recruitment

procedure. Every potential new member of staff undergoes a

VBA and the results of the interview form a vital part of the

decision-making process, being considered seriously alongside

the competency and skills-based interviews.

Where there have been potential stumbling blocks, we have

stopped and looked logically at solutions because we believe so

passionately in its value in protecting young people and adding

to the overall culture of safeguarding within the boarding

environment. We are undertaking an extensive review and

evaluation of the process again this year, working with Kerry to

look at our questions and outcome criteria and reconsider our

structure for interviewer training and appraisal. 



The second part of this piece for the College, however,

was how we encouraged our staff to “take action” if they

were not seeing the values modelled or enacted by their

colleagues in any aspect of their work or general conduct.

Having become fascinated by the work of Marcus Erooga, I

attended a seminar that he delivered in conjunction with

Farrer & Co. They were beginning to develop language

around the concept of ‘low-level concerns’ and highlight

the importance of capturing these in some way. This

seemed to be inextricably linked to the work we were

undertaking with VBAs and totally aligned with the

safeguarding culture we wanted to be lived out within the

College. A key aspect of the dynamics of institutional child

sexual abuse was the behaviour of the institution itself

with regards to its response to any disclosures or “niggles”

that staff – or students – might have about an individual.

Often, colleagues who may have a suspicion about an

individual find it impossible to believe that anything

‘untoward’ may be happening, and serious case reviews

that had been undertaken in school settings also

highlighted that disclosures had been frequently met with

‘staff denial’. It struck me that within a boarding school,

this idea of denial when considered alongside the unique

set of characteristics that almost all boarding school staff

display (passionate about the well-being of children,

working long hours, supporting children away from their

homes, living on-site) could, almost tacitly, prevent or

erode a positive safeguarding culture within a boarding

school. In effect, the organisation itself would have a ‘blind

area’. 

Group norms in a school can become so engrained that

to challenge them can be enormously personally and

professionally threatening – this can be especially true in

small organisations and boarding schools. When

conversations may be happening over a pint in the staff

social club or the local pub, inhibitions and morals may

be lowered and boundaries blurred, resulting in

organisational puns and innuendo which further

constructs a more closed organisational culture;

professional boundaries become confused and - more

dangerously - accepted. Such a culture can begin to

endorse assumptions, values, beliefs, and norms that

may cast wrongdoing in a positive light or validate

techniques of neutralisation that stipulate extenuating

circumstances in which wrongdoing can be considered

acceptable.

 

Erooga’s ‘slippery slope’ model illustrates this brilliantly. A

potential abuser could cleverly manipulate the boarding

school setting to violate simple, seemingly

inconsequential boundaries within the school. They are

checking to see what the response might be and

whether a ‘blind eye’ is being turned. In essence, they are

taking a temperature check of the culture within that

organisation. When expressed as a model, it can be seen

that the increasingly steep sides of the slope make it

more likely that, without intervention, an individual may

progress from a relatively innocent boundary violation to

more serious behaviour indiscretions and, ultimately,

abuse. 



Having a way in which low-level concerns were understood and thereby facilitating an open culture around self-reporting and being

able to express concerns about others especially when no particular threshold had been met seemed obvious – but highly

challenging. Initially, we built up a dialogue in this area and a powerful and moving talk by Katie Rigg (Farrer & Co) in 2014 stimulated

a collective curiosity in the staff. Those who were interested (or sceptical!) formed a working group to look at the formulation of a

low-level concerns policy, using the expertise of Katie to frame their thoughts and put into words their expectations. One individual

stated in a meeting “we need something which allows the behaviours of staff which do not cross a particular threshold to be

challenged in a supportive way…..but in a way in which the individual – and those around them – knows it has been noticed.”

The policy has now been in place for almost 6 years; initially, it did much to unlock the whole area of honesty and trust – for the

benefit of safeguarding. It gave a lexicon on which to frame a potentially difficult conversation – conversations which may, in the past,

have been avoided and therefore behaviours gone unnoticed. Annually, the sharing of low-level concerns and self-reporting has

increased; it has become easier for colleagues to discuss their observations or “niggles” within a culture where they know they will be

listened to, where appropriate and helpful advice will be given and that they know they are being taken seriously. The policy has

effectively enabled us to capture behaviours and actions before they escalate and these have been issues which – in almost all cases

– would not have crossed a “safeguarding threshold”. The resultant effect has been increased professionalism across the board and

a willingness and openness to seek help and to help others. 

For the first time, the consultation document for KCSIE 2021 drew attention to the idea of organisational safeguarding culture by

including a section on low-level concerns about staff. It moots the idea that schools and Colleges should have guidance that provides

advice on procedures handling concerns that do not meet a threshold. Watch this space and do consult Farrer & Co’s superb

guidance (https://www.farrer.co.uk/globalassets/clients-and-sectors/safeguarding/low-level-concerns-guidance-2020.pdf) which

provides the blueprint and benchmark for the introduction and implementation of such a policy. 

https://www.farrer.co.uk/globalassets/clients-and-sectors/safeguarding/low-level-concerns-guidance-2020.pdf


As a result of our low level concerns policy, Wellington also introduced a group of ‘listening staff’ known as ‘Values Guardians’. These

are a group of specially selected and trained staff who offer an additional layer of listening support to help individuals feel more

confident about sharing their concerns about a member of staff; this could be about their conduct and it not being aligned to the

College values or simply about their general welfare. Each new member of staff is assigned a Values Guardian Buddy who explains

the low level concerns policy and its importance as a supportive process which is a key part of keeping the children safe at the

College. The effect of this one-to-one conversation which is tailored to the member of staff’s role is invaluable and ensures that there

is an on-going dialogue around safeguarding that everyone “gets” and wants to be a part of.

Priorities in the world of safegarding change constantly.What will never be in doubt is that achieving effective safeguarding is

intrinsically linked to the creation, implementation and continous strengthenening of a safeguarding culture within a boarding

school. Staff need to buy into it and believe in it; they then need to live and breathe it so that our schools can be as safe as possible,

because that is what our young people deserve and have a right to.
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The UK Safer Internet Centre definitions on 

‘Appropriate Monitoring’ 

have changed.  Learn all you need to know about digital monitoring

with a 

free training session.

Adele Abbiss (SIG Coordinator: Digital Safety Technology)
 
 

 

 

 

Resources, Courses, and Information

In May 2021 the UK Safer Internet changed its definitions of
‘appropriate monitoring’. 
It confirmed, what we at Smoothwall have known for some
considerable time, that there is, alive and kicking, in every
school in the UK, and around the world for that matter, an
Iceberg Effect.

There are risks to child wellbeing, health, and safety that can
be spotted by DSLs, teachers, and staff with eyes and ears.
These are ‘above the line’ risks. 

But there are very many more risks ‘below the line’ that reside
in the, often, private digital world that consumes many of our
children today and to which adults have no visibility. 

What a child says, does, shares or expresses in his/her digital
world, in chatrooms, instant messaging, social forums and
more can, and do, provide vital clues when something is
wrong. 

And unless a school has some form of digital monitoring in
place to pick up on these clues and alert them to the risks,
they won’t be seen. Or they’ll be seen too late. 

The UKSIC has now recognised this risk and placed more
emphasis on digital monitoring than ever before. 

Smoothwall digitally monitors, nearly 1 million students in the
UK. That’s 24/7, 365 days a year. The risks we have spotted
and shared with DSLs have saved lives. It’s that simple!

Thousands of DSLs have been able to initiate faster
interventions to prevent incidents from escalating, as well as
remove students from imminent danger. This includes
instances of self-harm, cyberbullying, sexual abuse, suicide,
grooming, terrorism, drugs, gangs and more. And that’s across
all ages. 19% of all serious risks in 2020 were detected
amongst primary school children, for example. No child is
exempt.

Free online training sessions.

Smoothwall is now on a mission to ensure every DSL in UK
education is fully informed about digital monitoring. What it is,
how it works, what it means for your day-to-day role as a DSL,
how it works as part of your safeguarding strategy, and more.

We are running a programme of free online training sessions
dedicated to each DSL and their school, college or MAT. Our
experts will walk you through everything you need to know
about digital monitoring. 

Hundreds of DSLs, their Heads and IT colleagues have
already had a session in the last few weeks, and we urge you
to come forward and take advantage of our knowledge so that
you are fully informed and comfortable in your decision making
around this vital technology. 

 

 
The sessions are free of charge and last

approximately 1 hour. 
To schedule yours please go to:

https://www.smoothwall.com/education/monitori
ng-free-training/ You can also schedule now for

September if that’s more convenient.

 



Information Exchange
Have you checked out the members' resources at www.nadsl.co.uk yet?  We've been busy stocking the library shelves and creating

presentations to use for your training and CPD.
 

We're open to suggestions for future 5-minute focus videos or any presentations you feel may be helpful in your work.  Drop us a
line at askus@nadsl.co.uk and we'll try to help.

 
We've received fantastic offers from members willing to share their resources too. Thank you so much. This is what NADSL is about

- helping each other and sharing our skills - fantastic!
 

Here are some of the links shared on our social media pages and sent in by members. We're sure you will find them useful.
 
 

Courses:
City & Guilds Safe Return to Work Course

City and Guilds have released a free 15-minute course Covid-19 – returning

to the workplace and staying safe 

https://www.cityandguilds.com/covid-19/return-to-work

 

A 5-10-minute course where you could learn the skills to help someone who

might discuss current or previous suicidal thoughts.

https://www.relias.co.uk/hubfs/ZSAMicroCourse/story_html5.html

 

https://www.relias.co.uk/hubfs/ZSAMicroCourse/story_html5.html

 

https://www.futurelearn.com/courses/psychological-first-aid-covid-19

 

Guidelines, Reading, and Research:

 
Global minimum estimates of children affected by COVID-19-associated

orphanhood and deaths of caregivers: a modelling study

https://www.thelancet.com/journals/lancet/article/PIIS0140-

6736(21)01253-8/fulltext?

utm_campaign=lancetcovid21&utm_source=twitter&utm_medium=soci

al

 

 

The Inquiry is considering how children should be better protected by

listening to the present-day experiences of young victims and survivors of

child sexual abuse. The engagement team heard from 56 victims and

survivors of child sexual abuse between the ages of 11 and 21, and 77

specialist child sexual abuse support workers.

engagement-report-children-young-people-24-june-2021.pdf

(iicsa.org.uk)

 

 

Accessible remote meeting guidelines - neurodivergent participants

Any meeting you attend may have neurodivergent participants. Please

be mindful of neurodivergent needs by adopting the following

recommendations.

Accessible remote meeting guidelines - neurodivergent participants | Office

of the President and Provost (Equality, Diversity & Inclusion) - UCL –

University College London

 
 

Podcasts

Episode Summary
This is one of the most dramatic stories we've had on

Thriving Adoptees so far. Tiegan spent the first 5 months
of her life with her mum in prison and was later removed
from her dad's home in a police raid. But this episode is

much more about what she's learned than what
happened to her. So listen in for some inspirational
insights into uncovering inner strength to go from

surviving to thriving.
Episode Notes

Tiegan is an adoptee who uses her experiences to help
train, teach and provide her perspective to those working

with children and young people.
Tiegan has worked closely with youth groups in North

Yorkshire, including as part of the Young Inspectors. The
Young Inspectors inspect local services to see what they
do well and what improvements they need to make to
ensure services are led by the needs of young people.
Tiegan became interested in sharing her experiences

after joining an adoption group which gave her the
chance to share her views and experiences on different

platforms.
She is passionate about improving young people’s lives,

helping others and social action.
She enjoys learning about other people’s life experiences

and the different views of the world.
https://twitter.com/Ginger_Adoptee

 

School behaviour difficulties, school based
interventions, and inclusive education - In Conversation

with Dr. Alice Jones Bartoli - ACAMH

This podcast, with Dr. Alice Jones Bartoli, focuses on school
behaviour difficulties, school based interventions and inclusive

education. Alice is a Reader in Psychology and Director of the Unit
of School and Family Studies at Goldsmiths, University of London,

and Editor in Chief of the British Journal of Educational Psychology.
Alice’s work uses interdisciplinary methods to focus largely on

school behaviour and mental health across a child’s school life.

Home - The Village Halls Podcast
Episode11 Summary Transcript Links - The Village

Halls Podcast

https://www.futurelearn.com/courses/psychological-first-aid-covid-19
https://www.iicsa.org.uk/key-documents/26254/view/engagement-report-children-young-people-24-june-2021.pdf?fbclid=IwAR3c9PUi_JqnZ2cnfVXPTap4k2Jh99ZHcx1m-mZTlb_0tFQDYR0_p-RVtoc
https://www.iicsa.org.uk/key-documents/26254/view/engagement-report-children-young-people-24-june-2021.pdf?fbclid=IwAR3c9PUi_JqnZ2cnfVXPTap4k2Jh99ZHcx1m-mZTlb_0tFQDYR0_p-RVtoc
https://www.ucl.ac.uk/equality-diversity-inclusion/committees-and-social-networks/neurodivergent-staff-network/accessible-remote-meeting-guidelines?fbclid=IwAR0USZAjifs9Y7q1ViKg9jQhgS1C0qy3HcHKzilcWdOk8xb4r4VqpQwdywo
https://www.ucl.ac.uk/equality-diversity-inclusion/committees-and-social-networks/neurodivergent-staff-network/accessible-remote-meeting-guidelines?fbclid=IwAR0USZAjifs9Y7q1ViKg9jQhgS1C0qy3HcHKzilcWdOk8xb4r4VqpQwdywo
https://www.ucl.ac.uk/equality-diversity-inclusion/committees-and-social-networks/neurodivergent-staff-network/accessible-remote-meeting-guidelines?fbclid=IwAR0USZAjifs9Y7q1ViKg9jQhgS1C0qy3HcHKzilcWdOk8xb4r4VqpQwdywo
https://twitter.com/Ginger_Adoptee
https://soundcloud.com/user-664361280/school-behaviour-difficulties-interventions-and-inclusive-education-dr-alice-jones-bartoli?utm_source=clipboard&utm_campaign=wtshare&utm_medium=widget&utm_content=https%253A%252F%252Fsoundcloud.com%252Fuser-664361280%252Fschool-behaviour-difficulties-interventions-and-inclusive-education-dr-alice-jones-bartoli
https://thevillagehallspodcast.com/?fbclid=IwAR3CFD6FA1_SpmNn2fghcSL1DS9xCr_YZZWiQQhQqiyeIh67NzYuQhPT3O8
https://thevillagehallspodcast.com/episode11-summary-transcript-links/#episodelinks


National strategy for autistic children, young people and adults: 2021 to 2026 -
GOV.UK (www.gov.uk)

 
DfE tells schools it only expects a small number of contacts to be identified for each

Covid case and they won't normally be called 
https://www.tes.com/news/covid-contacts-what-schools-need-know-next-week

 
 

Black and minority ethnic doctors have served in the NHS throughout its history. In its
early years, NHS recruitment of these doctors was largely from countries with which the
UK has colonial links. The reliance on doctors from overseas to help deliver NHS services

has been so significant that senior past political leaders have famously acknowledged
that “the 

Health Service would have collapsed if it had not been for the enormous influx of
doctors from overseas”. 

https://www.england.nhs.uk/wp-content/uploads/2021/07/MWRES-DIGITAL-
2020_FINAL.pdf

 
 

Chris Whitty: Serious Health Challenges in Coastal Communities Must Be Tackled
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/

attachment_data/file/1004527/cmo-annual_report-2021-health-in-coastal-
communities.pdf

 
 

Most Children Will Not Be Given COVID Jabs 
https://www.medscape.com/viewarticle/954997?

src=WNL_ukmdpls_210721mscpedit_gen&uac=298470BN&impID=3517730&faf=1
 

Home - Centre for Early Childhood
 
 

Tackling loneliness - House of Commons Library (parliament.uk)
 

News - Rise in violence and sexual exploitation against children and young
people ‘linked to County Lines’ - University of Nottingham

 
 

Piloting devolving decision making for child victims of modern slavery - GOV.UK
(www.gov.uk)

 
 

More support for schools and colleges to tackle sexual abuse - GOV.UK
(www.gov.uk)

 
 

Written Statement: Sexual harassment and abuse in education settings (16
June 2021) | GOV.WALES

 
 

New Review of Initial Case Reviews and Significant Case Reviews in Scotland
published (celcis.org)

 
Teaching children and young people in special schools to recognise abusive

behaviours and tell (nspcc.org.uk)
 

NCMD’s second annual report is based on data for children who died from 1 April 2019
to 31 March 2020 in England, providing analysis of the 3,347 children who died in that
period – which equates to approximately 28 child deaths for every 100,000 children

living in England.
NEW: NCMD second annual report published | National Child Mortality

Database
 

Health and care organisations say more action is needed on staff health and
wellbeing | The King's Fund (kingsfund.org.uk)

 
United Nations Convention on the Rights of the Child (Incorporation) Bill

(holyrood.com)
 
 

https://www.tes.com/news/covid-contacts-what-schools-need-know-next-week?fbclid=IwAR3y3JsgnQegc7Gn9xciTq3R3rgl1Cx_kEfcQnhS9czdLt-1N8ORU23Wr4Q
https://www.tes.com/news/covid-contacts-what-schools-need-know-next-week?fbclid=IwAR3y3JsgnQegc7Gn9xciTq3R3rgl1Cx_kEfcQnhS9czdLt-1N8ORU23Wr4Q
https://www.tes.com/news/covid-contacts-what-schools-need-know-next-week?fbclid=IwAR3y3JsgnQegc7Gn9xciTq3R3rgl1Cx_kEfcQnhS9czdLt-1N8ORU23Wr4Q
https://www.tes.com/news/covid-contacts-what-schools-need-know-next-week?fbclid=IwAR3y3JsgnQegc7Gn9xciTq3R3rgl1Cx_kEfcQnhS9czdLt-1N8ORU23Wr4Q
https://click.mail.medscape.com/?qs=f887a6b88f39771ed878b437f3c68c3ae6390c834a3d37f5af87e58e6c5647b7c4b62cbeb2c883476e8a3e2fa21d1df77556f4e5baa35ccb
https://centreforearlychildhood.org/?fbclid=IwAR1tGcVRA0EAkubb9m2PxZG4ldI2C_6rloi08YJakA3QA9X2SV-aHQF1wu4
https://commonslibrary.parliament.uk/research-briefings/cbp-8514/?fbclid=IwAR2ugtKuBO8Yl1enPFV9EajWuGJXRe4idCTw5t4kwR2E5zUXgSJG1zoBksg
https://www.nottingham.ac.uk/news/rise-violence-and-sexual-exploitation-children-young-people-county-lines?fbclid=IwAR1hl9J_hCxLAgBT74rttqaYubMusKiJvyY-_wZTLIv4NeJ42o70FXeVpas
https://www.gov.uk/government/publications/piloting-devolving-decision-making-for-child-victims-of-modern-slavery?fbclid=IwAR1IkCPtGNgRd5UWJ_XwsT7PIkHrcN_hCrTyeo9BKBhihHSerE_SI1LzEvU
https://www.gov.uk/government/news/more-support-for-schools-and-colleges-to-tackle-sexual-abuse?fbclid=IwAR1WjGE2cKdBzcLVfPeLeghdlmuZfm-kLX7erqhUt7mADaf7a8IW1wrgsC0
https://gov.wales/written-statement-sexual-harassment-and-abuse-education-settings?fbclid=IwAR1YbWs3BUO8Q7VM0jzATX20LDbiLBqyVYdc_PrNDplaQvfm_fd_tgySqTU
https://www.celcis.org/news/news-pages/new-review-initial-case-reviews-and-significant-case-reviews-scotland-published/?fbclid=IwAR1DAeEwloJVeBNOfgc442LKuBqIhlUOeyGnMWqPxy4bbbIx1TTQj4dd0PM
https://learning.nspcc.org.uk/media/2607/keeping-safe-process-evaluation-in-special-schools.pdf?fbclid=IwAR38ONzvYmnT41K7GPjUpZGvOuvsy-LkMFUsgjIC58UaziVDAR9AB3z83G0
https://www.ncmd.info/2021/06/10/2nd-annual-report/
https://www.ncmd.info/2021/06/10/2nd-annual-report/
https://www.kingsfund.org.uk/publications/health-care-action-needed-staff-health-wellbeing?fbclid=IwAR0UNFAYpjglHYAjHMAlumueOf6j6Hhzk9H4IMshIWgw3Gw3bX7ZGJ9JrCg
https://www.holyrood.com/inside-politics/view,united-nations-convention-on-the-rights-of-the-child-incorporation-bill?fbclid=IwAR0VF7GWguQtzw5KqTBLS-ZOlWBtzydd-B7pm7iDJTS8kyCCX6L4kZ-BJJM


The review was commissioned in April 2019 and has been carried out independently by
Clare Hyde MBE. Its publication was delayed due to the COVID-19 pandemic.

Safer Bradford - Bradford CSE Thematic Review published
 

This investigation examined the scale and nature of the sexual abuse experienced by
children in the care of Lambeth Council over several decades since the 1960s, and the

extent of any institutional failures to protect children in care from sexual abuse and
exploitation.

Children in the care of Lambeth Council Investigation Report | IICSA Independent
Inquiry into Child Sexual Abuse

 
Tackling violence against women and girls strategy launched

https://www.gov.uk/government/news/tackling-violence-against-women-and-
girls-strategy-launched

 
Experimental statistics covering notifications from local authorities about serious incidents

involving children, including incidents of serious harm and death.
https://www.gov.uk/government/statistics/serious-incident-notifications-2020-

to-2021
 

Guidance for local authorities, health commissioners, parents, and young people on the
trial to extend powers of the SEND

tribunal.https://www.gov.uk/government/publications/extended-powers-send-
tribunal-national-trial

 
Cebra's report looking at the experiences of families with disabled children in their

interactions with local authority children’s services departments in England.
https://cerebra.org.uk/wp-content/uploads/2021/07/Final-Parent-Blame-Report-

20-July-21-03.pdf
 

Summary of local authority survey in England to help understand the impact of the
coronavirus (COVID-19) pandemic on children’s social care.

https://www.gov.uk/government/publications/vulnerable-children-and-young-
people-survey

 
This short report summarises the results of a recent analysis published by the Family
Justice Data Partnership that aims to pinpoint the particular domains of deprivation

associated with rates of infant entry to care in local authorities in Wales.
https://www.nuffieldfjo.org.uk/resource/infants-care-proceedings-deprived-

wales
 

This summary highlights the main findings of a report that provides an overview of health-
based vulnerabilities experienced by mothers and fathers of children aged 0–17 across a

two-year period prior to their involvement in section 31 care proceedings in Wales.
https://www.nuffieldfjo.org.uk/resource/health-vulnerabilities-parents-care-

proceedings
 

This monthly report of out of area placements in adult acute inpatient mental health
services  

should be interpreted with caution as with the previous reports in this series.
https://files.digital.nhs.uk/B1/222D10/oaps-rep-apr-2021.pdf

 
Summary of local authority survey in England to help understand the impact of the
coronavirus (COVID-19) pandemic on children’s social care. Update 21st July 2021

Summary of local authority survey in England to help understand the impact of
the coronavirus (COVID-19) pandemic on children’s social

care.https://www.gov.uk/government/publications/vulnerable-children-and-
young-people-survey#history

 
Statutory relationships and sex education. Ofsted review of sexual harassment and abuse

in schools and colleges (2021) . Pre-September 2020: sex and relationships Education. Pre-
2017 reports, inquiries, and proposals for change. Reforms to Independent School

Standards; Teaching about  same-sex marriage 
https://commonslibrary.parliament.uk/research-briefings/sn06103/

 
 

https://saferbradford.co.uk/media/fphljk3i/scr-cse-thematic-v7.pdf
https://saferbradford.co.uk/media/fphljk3i/scr-cse-thematic-v7.pdf
https://www.iicsa.org.uk/publications/investigation/lambeth-council
https://www.iicsa.org.uk/publications/investigation/lambeth-council


 
 

Thank you for your contributions to this Network edition. Special
thanks go to NWG (Kev Murphy) and Ann Craft Trust for their

information and support.
 

Please keep spreading the word about NADSL when you can, & feel
free to use our logo with your email signature :)

 
We hope to see you online soon.

 
From all of us here at NADSL, stay safe and enjoy Summer.

And Finally.....

A study being conducted by King’s College London and Aarhus University has put a call out for

participants. Funded by the Society for Research into Higher Education, they are interested in UK Higher

Education academic staff attitudes towards their role in identifying and responding to suspected student

radicalisation. Responses to the survey will help understand how the Prevent Duty is being enacted in

universities. If you would like to participate, follow the link to the survey or copy and paste it into your

browser to participate: https://aarhus.eu.qualtrics.com/jfe/form/SV_3yE0TRfGI9ZVQ1g 

 

 If you have any questions about the study or difficulty accessing the link, please contact Dr Julia Pearce at

julia.pearce@kcl.ac.uk

https://education.us1.list-manage.com/track/click?u=2788453e6d069b9a4843cc4b1&id=5d2ace1eac&e=3eef952567
mailto:julia.pearce@kcl.ac.uk

